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ABSTRACT
This paper reports an exploratory investigation of

the comparative effects of situational characteristics on first-year
teachers' perceptions of their preservice preparation, teaching
situation, and educational attitudes. Community size and type and
percent of white pupils in the teacher's classes were formulated as
independent classification variables, along with sex of teacher and
teaching level, and were examined for differential effects on teacher
perceptions. Three hundred forty-one education graduates from the
University of Georgia, identified as being employed full-time in
teaching, returned a February, 1970 questionnaire. The questionnaire
consisted of three sections: 1) classification information about and
attitudinal information toward the teaching situation of the
graduate; 2) evaluation of aspects of a teacher preparation program
as general education, foundation courses, and professional
experiences; and 3) a 30-item Likert-type instrument measuring
attitudes toward education. Four major conclusions concerned 1)
response of female graduates and elementary teachers to educational
philosophy; 2) reaction of suburban and inner-city teachers to items
concerning sociological foundations; 3) perceptions of rural teachers
and teachers of all white classes concerning preservice preparation
and the most subject centered educational attitudes; and 4) response
of inner-city teachers and those with less than 50 percent white
classes concerning faculty and community acceptance, philosophical
congruence, satisfaction with teaching, and adequacy of preparation.
Further study is recommended. An 18-item bibliography is included.
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P. Terrett Teague, Jr.
Stephens College

Situational characteristics of the teacher's job, particularly those
emanating from the social context of the community, are often indicated
as tt limitation in studies assessing teacher attitudes and perceptions.
Oetsels and Jackson (1963, p. 575) emphasise the lack of provision made
for the variations of teaching situations in experimental results. Little
research has been reported involving teething situations per se; however,
a few studies report effects of situational variables. Those related to
community sise and type generally indicated less satisfaction by teachers
in small systems and communities (Mason, 1961; Booth, 1966) and in lover
socioeconomic situations (Ryan', 1960; Dropkin and Taylor, 1963). Feelings
of adjustment were found to be positively related to teacher-parent and

,teacher-faculty relations (Mason, 1961; Young, 1967) as were feelings of
satisfaction by elementary teachers and women teachers at all levels
(Trull, 1967; Joy, 1966). A relationship, therefore, between situation
Characteristics and teacher perceptions finds soue support in the
literature.

The double socialisation process affecting teachers noted by Hoy
(19689 P. 35) occurs during pre-service preparation vhen ideal images and
ptactices are formyl, end during fUll-time teaching when confrontation by
the "real" teaching world often provides value conflict with idealised
images of the teacher role. Whether the second aspect of this process
has differential effects on beginning teachers' perceptions vas tiae primary
question of this study.

This paper reports an exploratory investigation of the comparative
effects of situational Characteristics on first-year teathers' percep-
tions of their pre-service preparation, teaching situation, and educes.
tional attitudes. Specifically, community else and type and percent
of white pupils in the teacher's classes yore formulated as independent
classification variables along with.sex of teacher and teaching level,
end were examined for differential effects on teacher perceptions. An
investigation of interrelationships among dependent variables constituted
a secondary objective.

/Paper presented at the American Educational Researth Association
meeting, Chicago, April, 1972.



METHOD

SUbjects
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Education graduates frosi the University of Oeorgia indludim those
in programs of early childhood: elementary, and secondary education
constituted the sUbjects far this study. Of the 420 gradmetes.identified
as being employed full-time in teaching, 341 returned a February, 1970
questionnaire. As shown in Table 1, fOur-fiftbs of the graduates were
female and almost half were certified in elementary education. Calamity
type and percent of white students in the teacher's classes are also
shown. Almost half of the graduates were teaching in suburban situations,
and three-fifths of the graduates bad 90 percent or more white.classes.

TABLE 1

Distribution of Beginning Teaching Graduates Classified by Sex of Teacher,
Teaching Field, Community Type, and Percent White Class.

Classification Iiber Percent

Sex of Teacher
Nal* 65
Female 276

Teaching Field
Elementary 162 47
Secondary Academic TT 23
Secondary Non-academic 102 30

Commity Type
Rural 31 09
Stiburban 145 43
Urban 60
Inner-city 17 05
Small town 78 23
Unclassified 10 03

Percent White Class
O.. 49 29 09
50 . 69 25 07
70 . 89 52 15
90 - 99 119 35

100 95 28
Unclassified 21 06
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Instruments

The first part of the questionnaire returned by the graduates provided
classification information about and attitudinal information toward the
teaching situation of the graduate. The classification questions regarded
size and type of community, occupation of pupil's parents, and degree of
classroom intergration. Questions designated as person-situation relation-
ship items (P-SR) elicited perceptions of faculty and community acceptance,
faculty-graduate conflict in educational philosophy, satisfaction with
teadhing, and general estimate of preparation adequacy for the teaching job.

The second part of the questionnaire consisted in its entirety of the
Teacher Education Program Evaluation Scale (TEPE), which was structured as
six factors based on a factor analysis by Bledsoe (1969) for a University of
Georgia sUbsample of responses of an instrument used in a study of beginning
teadhers in Georgia (Bledsoe, Cox, and Burnham, 1967). This self-report
instrument evaluates such aspects of a teaCher's preparation program as
general education, foundation courses, and professional experiences in the
areas of psychology, curriculum and methods, and student teadhing. On a
five point Likert-type scale ranging from "very unsatisfactory" to "very
satisfactory" teadhers were asked to indicate perceptions of their training
in regard to preparing thee with specified 'kills and understandings.

The third part of the questionnaire consisted of items in the
Educational Scale VII (115-VII) (Kerlinger, 1967). The instrument is a re-
vision of thrTarltem ES-VI with increased reliability (about .80) reported
by its author (Kerlinger, 1967; 1969). The thirty item ES-V/II elicits
responses along a seven point "strongly agree" to "strongly disagree" line
of attitudes toward education. The two factors, or subscales, are desig-
nated Ala Progressivism (e.g., Child-centered) and B: Traditionalism
(e.g., subject-centered).

Procedures

The responses to the items on the questionnaire vere coded andtrans-
!erred to /BM pundh cards. Classifications regarding community type (COMT)
and percent of pupils in the teacher's classes (PVC), each as a two-vay
analysis with sex of teacher and teaching field, were subjected to a least-
squares analysis of variance utilising the MUGALS program of the University
of Georgia Computer Center. This procedure lends itself to unequal sub-
sample sizes and allows mean differences to be considered simultaneously.
Since the F-test indicates significant differences between two or more
unspecified means, a Duncan's MUltiple Range Test vas applied where the
probability of a ration being .05 or less by Chance occurred. Interactions
were investigated where significant.

The secondary objective investigated relationahips among the TEPE,
ES-VII, and P.SR variables through calculation of Pearson's product-moment
coefficients of correlation. The BMDO3D (tdxon, 1965) computer program
was used for this purpose.
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RESULTS

Differential effects resulting from comparisons across teaching
situations are shown for the TEPZ, ES-VII, and P-SR items in Tables 2, 3,
and 4. Tables are sub-divided for COMT, FiC, sex, and field, and both two-
way classifications of COM and PWC, with sex and field as main effects and
interactions, are tabled together.

It may be observed that there is a small difference in adjusted means
across pairs of two-way analyses due to equal veighting in the MUGALS
linear regression design. This design, referred to by Winer (1962) as
"Unequal Cell Frequencies - Least Squares Solution," assumes equal Pleset
sample sizes which, when not equal, result in slight errors in the adjusted
means from those which would be obtained from direct calculation. The
variance ratios and the difference directions, however, are correct.

TEPE Factors I (Pre-professional Skills and Abilities), IV (Knowledge
and Use of Teaching Mhterials), and VI (General Education: Science) were
significantly differentiated by cosmunity type at the .05 level, rural
teachers rating items in these factors the highest. Factor II (Sociological
Foundations) also readbed this level for COME/sex and approached it for
COMT/field. Shburban teachers responded significantly more favorable than
did the others, and along with smell town teachers, more favorably than did
inner-city teachers.

Factor II yielded non-random means across the classification PWC at
the .05 level. Teachers with less than 50 percent white classes indicated
less satisfaction with this aspect of their preparation.

Sex as a classification was found to be related to Factors I/, III
(Professional Sequence in Education), and V (General Education: Personal

Development), readhing the .01 level fOr Factor V: sex/PWC, and for

Factor III: both for sex/COM and sex/PWC, favoring female graduates on all
variables. The same factors differentiated graduates across teething fields,
elementary and secondary non-academic teadhers perceiving more satisfactori-
ness in their preparation than secondary academic teachers, the mean for
elementary teachers being significantly greater than the secondary non-
academic mean for Factor V.

Interaction effects vere found involving CDMT-by-sex and COMT-by-field
for Factor III. Responses vere statistical/y equivalent for sbburban and
rural situations and differed the most for inner-city situations, women
having the highest means. Community type showed diversified effects when
analyzed with teamhing field, secondary non-academic graduates from inner-
city, small town, and rural situations having the highest perceptions of
their professional preparation, as did elementary teadhers from suburban
and ueban situations.

Although the ES-VII factors did not reach the .05 level in this
analysis, the Traditionalism subscale (Factor B) approached significance
for rural teachers whose high stbject-centered mesn (about 63) was 12
points higher than suburban, urban, and small town means and 20 points

4
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TAMS 2

Adjusted Means and Mean Separations for the -Teacher Mutation Progzen
braluation Seale (TVS)

Criterion Classification

Factorsb

Cenounity Tree°
1 2 3 4 5

x (s.x) 52.20 35.70 35.93 36.00 35.64
(mid) 52.5? 35.02 35.93 35.93 35.69

Ix (Su) 16.68 18.85 18.03 15.88 18.68
(Field) 16.74 18.91 18.04 16.02 18.58

xxx (six) 25.78 25.15 24.87 24.10 25.85
(Field) 25.86 25. 31 24.87 24. 51 25.53

rf (s.x) 30.57 23.54 24.52 24.86 23.23
(rum) 30.68 23.57 24.52 24.82 23.34
(s.x) 20.29 19.41 19.15 18.80 19.67
(Field) 20.34 19.44 19.15 18.47 19.64

VI (Sex) 31.39 11.02 11.49 11.16 11.11
(Field) 31.90 11.01 11.49 11.13 11.16

Separation
Of Means&

*1 > itli413.5)
*1 > 342.0
*2 y(i.)p 574

*1 (325)
*1 >(345)

*1 (3e4m52)
*1 >0511012)

Percent White Claud
1 2 3

TIPS Factors
I (Sex) 35.50 37.07 34.74 41.54

(Field) 35.40 36.99 34.74 41.96
II (Sex) 16.10 18.24 18.27 19.15 (4.362)> 1

(Field) 16.14 18.08 18.27 19.23 (4.l) 1
nx (six) 24.99 25.72 25.59 24.32

(mid) 25.05 25.58 25.59 25.59
IV (Sex) 24.24 23.92 23.43 26.52

(Field) 24.22 23.95 23.43 26.52
V (Sex) 18.46 19.29 19.60 1940

(Field) 18.47 19.18 19.60 19.86

vx (sac) nm miof mn
(mid) was mn mn 17.74
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TABU 2 (Ccatinusd)

Criterion sine Mean Field
1 2 3

TIM Factors
I (CONT)

(PN)

II (COW)
(PVC)

III (CCM)
(PVC)

IV (oomi)
(PVC)

(0011?)
(PVC)

VI (cW)
(PVC)

39.75
36.71

16.71
17.23

23.61
24.07

25.50
24.00

13.55
18.34

17.65
13.40

38.44
37671

18.54
18.65

26.69
26.23

25.19
25.05

20.37
20.23

12.81
12.20

2 > 1
*2 >1

**2 >1
*2 71

*2 > 1
**2 > 1

37052
38.62

18.40
18.37

25.73
26.22

25.03
25.26

20.16
20.48

12.24
13.07

35090
4046

16.58
16.49

22.87
22.96

23.93
25.63

18.02
18.84

13.31
13.68

3e046
38.26

18.81
18.12

L1.00
26.47

24.70
25.27

19.66
18.90

12.87
14.27

Separation
of Moans

(3.1) > 2

**Old) > 2
"(301) > 2

*(103) > 2
*1 >3

aTho °water than" symbol sopuates siglificantly different subset
means.

bl Pro-profossialal skills and abilities; Il Sociological
foundations; III Professional sequence in education; IV Knowledge
and use of teaching materials; V Gonna educations personal development;
VI - %soma oducatiom science,

."ls Ruml; 2e Suburban; 3, Urban; lee Ionsr-aityl 58 Sall tom
a15 049%1 2e 50-89/11 3e 9099%; 4. 100i
V.s Male; 2e Fowls
lls Ilsmontary; 21 Secondary academic; 3e Secondary non-academie

*Significant at .05 level
081pifloant at .01 level



TAUB 3

Adjusted Means and Mem Siopazations for the Educational
Scale VII (18-VII)

Critorien Classificatim Separatione Maass .

Tactereb
A 5m)

(Field)

I (8ex)
(ru4)

Calamity Tyve0
1 2 3 4 5

84.87 82.67 82.28 83.04 82.31
85.09 82.54 82.29 83.40 82.57

79.58 65.45 67.37 60.43 65.26.
79.14 65.74 67.37 60.53 64.57

15-VII Factors
A (sex)

(rum)
E (8oz)

(rum)

Portant Whit* Mead
1 2 3

83.15 81.93 83.62 82.17
83.29 82.07 83.62 81.92

62.44 65.24 65.59 70.01
62.53 65.07 65.58 70.53
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WIZ 3. (Continued)

8

ftiteriem See Sep. of
----177""" Means 1

/Whir Separation

3 of. Means

ISIVII Photon
(CORT) 02.45 83.63 04404 83.37
(PVC) 8143 83.90 84.04 82.03

(oawr) 69666 65.58 64%59 67.69
(me) 66641 65.23 64.27 64.21

82.12
82.09

70.13
69.31

"greater thee syabol separates significantly different subset

Progressivism; Be Traditionalism
bora, 2. Suburban; 5. Urban; 44

040; 2. 50-00; 5, 90-99%; 4.

Ible; 21 Ilnale
Elenentary; 2. Secondary academic;

eSIgnifinant at .05 level
0Significant at .01 levl

Inner-city; 5. Small town
200

38 Secondary now...cadmic
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TARIM 4

Adjusted Keens and Phan Separations for the Person-Situation
Relationship Item (P-88)

Critorion

Nelt Itessb
FA (Sex)

(rum)
CA (Sex)

(Plaid)

PO (Sex)
(Plaid)

ST (Sex)
(riabl)

PR (Sex)
(Field)

P-IIR Items

FA
illes)

ille1d)

CI (Sex)
(Field)

PC (Sex)
(rield)

ST (Sex)
(riabl)

PS OW
(Field)

Clessification Separation
et Rased'

Ccasuniti Tycec
1 2 3 1 5

1.36 1.37 1.33 1.71 1.42
1.34 1.37 1.33 1.77 1.39

1.80 1.68 1.80 2.04 1.76
1.83 1.68 1.80 2.03 1.76

1.91 1.73 1.91 2.00 1.92
1.91 1.75 1.90 2.00 1.94

3.31 3.94 3.62 3.24 3.70 *2 >
3.30 3.94 3.62 3.32 341 *2> 1

2.81 3.19 3.07 2.31 2.90 **2)p 2> 4
2.81 3.21 3.07 2.31 2.90 *(35) >.4

Percent Mite Claud
1 2 3

1.53 1.43 1.43 1.20
1.52 .1.42 1.43 1.20

2.05 1.78 1.75 1.55 *1> 4
2.04 1.80 1.75 1.55

1.99 1.87 1.87 1.76
1.99 1.88 1.87 1.76

3.33 3.85 3.53 3.91 *4> (340
3.32 3.83 3.53 3.91 *4> (3.1)

2.67 3.22 2.90 3.08 *2>i31)g 4>1
2.67 3.23 2.90 3.11 *2 > 3.1)g 4 >1

9



TARIM 4 (Continued)
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Criterion S. Sep. of
Means

Field Separation
of Means2 2 3

P-SR Items

FA

riff) 1.52 i36 1.30 1.42 1.60 *3> 1
PVC) LW 1.32 1.29 1.43 1.48

CL (cam)
(Pvc)

1.90
1.88

1.73
1.69

1.73
1.72

1.95
1.95

1.77
1.69

PC (con) 1.99 1.81 1.82 2.01 1.87
(Pvc) 3..93 1.81 1.34 1.96 1.84

ST (coNT) 3.56 3.77 *2> 1 3.75 3.29 3.69
(Pvc) 3.47 3.84 3.84 3.46 3.65

PR (COMT) 2.70 3.02 *2> 1 3.02 2.68 2.89
(Pvc) 2.86 3.07 3.05 2.80 3.08

*The "greater than" synbol separates significantly different subset
MOOMINks.

nal
conflict:

els
dl:
els

!Is

Faculty acceptance; CA: Community acceptance; PC: Philosophical
STs Satisfaction teaching; PR: Preparation for job
Rural; 2: Suburban; 3: Urban; 4: Inner-city; 5: Small town
0-49%; 2: 50-89%; 3: 90-90; 42 100%
Male; 2: Female

Elementary; 22 Secondary academic; 3: Secondary non-academic

*Significant at .05 level
**Significant at .01 level
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higher than the inner-city mean. (A scale score of 60 theoretically reflects
a neutral attitude with a plus or minus 15 point variance reflecting a strong
attitude on either factor.) Neither field nor sex as main effects differen-
tiated graduates on the ES -VII mibscales.

The classification categorizing the percent of white students in the
teacher's classes was not significant for the ES-VII variables; however,
teachers with classes that were totally white had higher.subject-centered
means and those vith less than 50 percent white classes had the lowest.

Community type and PWC were related to several of the items regarding
the relationship of the teacher to the situation. Perceptions of teaching
satisfaction and adequacy of preparation for the job vere significantly
higher for al:turban teachers, graduates in inner-city settings having the
lowest means. &turban teachers felt the least philosophical conflict and
inner-city teachers the most. Inner-city teachers felt the most rejection
by parents as did teachers with less than 50 percent white classes. The
latter group indicated feeling the least satisfied in teaching and feeling
less adequately prepared for the job than the 50 - 89 percent and 100 per-
cent white groups. Teachers with 50 - 89 percent white Classrooms, however,
rated their preparation significantly higher than teachers with 90 - 99
percent white classes.

Satisfaction with teadhing and job preparation reaChed significance
for sex, female teachers responding more favorably, as they did on all of
the P-SR items. Elementary graduates felt significantly greater faculty
acceptance than secondary non-academic teachers. Secondary graduates re-
sponded with the least favorable perceptions on other P-SR variables.

The relationships among the dependent variables were investigated
as a secondary objective through the calculation of product-moment cor-
relation coefficients. The results are reported in Tables 5 and 6.
Thirteen of 15 possible TEPE intercorrelations were significant at the .01
level, and three relationships, Factors I, IV, and VI, correlated above .90.

The correlation between TEPE factors and ES -VII factors were significant
for eight of the 18 relationships. TEPE Factors I, IV, and VI and factor
A of ES -VII had low positive coefficients (about .23); however, these same
factors had correlations of .87, .85, and .90 with factor B. Factor V was
less positively related to factor B and factors A and B shoved a .20 inter -
correlation.

Person-situation relationship items were moderately related in a
positive direction, the largest (.38) being between faculty acceptance and
community acceptance, and each of these vas moderately related to philo-
sophical congruence, satisfaction with teaching, and adequacy of preparation
for the jct.

Twelve of 30 correlations between P-SR items and TEPE factors vere
significantly related. Moderately positive correlations were found between
the following variables: Faculty acceptance and community acceptance to
Factors II and V; philosophical congruence to Factor V; teaching satisfaction
to Factors I, II, III, and V; job preparation to Factors II, III, and V.
The highest correlation (.40) vas found between job preparation and Factor III.

There were no significant correlations between any of the P -SR items
and factors A and B of ES -VII.
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TAM 5

COrrelations Among the Teacher Education Evaluation Scale (TEPE)
and the Educational Scale VII (ES-VII) Variables

Variable* TEPE ES -VII

II III IV. V VI A 11

TEPE FACTORS

Pre-professional I .23 .22 .94 .49 .95 .23 .87

Skills and Abilities

Sociological II .41 .21 .46 .09 .07 .12

Foundations

Professional III .23 .33 .06 -.08 .12

Sequence in Education

Knowledge and Use of IV .44 .94 .23 .85

Teaching Materials

General Education: V .35 .11 .38

Personal Development

General Education: VI .22 .90

Science

ES-VII FACTORS

Progressivism .20

Traditionalism

level.

*
A Pearson r of .14 is required for significance at the .01

12
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DISCUSSION

Since this study was in effect a first look at somewhat global influences,
conclusions are tenuous and must be considered primarily as questions needing
further investigation and clarification.,,

First-year teachers in this study saw their preparation differently on
several variables and indicated different perceptions of social and philoso-
phical acceptance and of satisfaction with teaching. More specifically, some
of the differential perceptions are summarised as follows:

1. Female graduates tended to rate their preparation more satisfactorily,-
as did elementary teachers, and to be more child-centered and less sUbject-
centered in educational philosophy, and to feel more community and faculty
acceptance, less philosophical conflict and more satisfaction with teaching.

2 Suburban (and 100% white classes) and inner-city (and less than 50%
vhite classes) teachers rated their preparation highest and lovest respectively,
in response to items regarding sociological foundations.

3. Rural teachers and teachers vial all white classes indicated higher
perceptions of pre-service preparation end the most subject centered educational
attitudes.

4. /nner-city teachers and teachers vith less than 50 percent white
classes indicated feeling the least faculty and community acceptance, philo-
sophical congruence, satisfaction with teaching, and adequacy of preparation
for the job.

Although the directions of these findings are as might be anticipated,
several obvious questions needing further clarification concern the folloving:

1. The quantification and comparison of attitudes and perceptions over
time, i.e., change from pre-service through first-year teaching and beyond.
Do attitudes and perceptions tend to equalize across situations with increased
experience?

2. The extent that "culture shock" relates to the less favorable per-
ceptions by inner-city teadbers of their preparation, acceptance, and satis-
faction with teaching. Would this diminish over time or be precluded by
earlier experiences in the classroom?

3. The curvilinear relationship of percent of vhite students in classes
to perceptions of pre-service preparation, i.e., teachers with 50 - 89 percent
white classes indicating higher estimates of their preparation than all other .

groups, including those vith 90 - 100 percent classes. Is this an indication
of an adjustment process resulting from experiencing a moderately mixed
situation?

As related comentary it would be easy to suggest that the findings of
this study support the recommendations for and implementation of increased
classroom field experiences early in the preparation program for teachers.
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Examples are found in several of the elementary education models such as the
Georgia Educational Medea (Johnson et al., 1969) or in programs such as TEACH
(Hanna et al., 1967) at California State College, Los Angeles, where contact
with classroom situations vas maintained throughout the teacher's preparation
to facilitate adjustment to working with culturally handicapped Children. The
thrust of this direction is currently found in the trend to establish in prac-
tlec the teaeher education euter concept. (Collins, 1970)

A note of reservation, however, is appropriate. Exposure for the purpose
of overcoming "culture shock" or facilitating adjustment should not be con-
sidered a panacea. As indicated by Smith (1969, p. 49), comprehensive under-
standings of causes of cultural conflicts necessitate supplementing the situa-
tional approach with systematic study of relevant cultural knowledge. If the
prospective teacher has not been conceptually prepared, proximity alone may
serve only to reinforce preconceived differences and does not necessarily re-
sult in useful knowledge and objective interpretation. An important question
for exploration would, be the extent these learning. (via instructional processes)
are necessary to balance situationally based perceptions.
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P. Tarrett Teague, Jr.
Child Study Center
Stephens College'
Columbia, Missouri 63201

Selected Attitudes and Perceptions of Selginelig Teachers as
Related.to Their Teaching Situatioas

11: Terrett Teague, Jr., Stephens College:

The purpose of the study was the investigation of situational
characteristics of first year teachiag graduates and the comparative
effects of these placements upon the beginsimg teachere.perceptions
of pre-service preparation, attitudes.toward educatioa, sad situational
relationships. Research regardiag the effects of teschlarsitnation per se
was not evident la the literature; rather, such effects were sou often
ackaowledged am a limitation in other investleatioas. The questioa, then
of the Importance of comsidering for teacher preparation the differential
effects epos teachers' attitudes sad perceptioas generated by situatiosal
characteristics provided the basis for this study.

Objectives included the classification of beginning teachers by
situational characteristics, the elicitation and comparison of attitudes
and perceptions across situation classifications, and the investigation
of interrelatioaships among the dependent variables.

University of Georgia 1969.eredustes in education and related
programa meeting certification requirements wore coatacted la October of
1969. Of the 420 grsduates ideatified as being employed in teaching, 341
returned a Pebruary,.1970, questionnaire containing situation classifi-
cation items as well as items comprising depeadent variables. Situational
characterietica were delinited by else aad type of community, occupation
of pupils° parents, sad racial composition of the teacher's classes.
Situational relationships included faculty and commueity acceptance,
philosophical conflict in educational ideas, satisfaction with teaching,
and adequacy of preparation for the teacher's placement.

The six factor Teacher lineation Program Evaluation (TIPS) scale
was used to evaluate aspects of a teacher's preparation proves such as
general education, fouedation courses, and professional experiences in
the areas of psychology, curriculum sad methods, and student teachlag.
The two factor IducationnlJEWILVII (IS-VII) was used to measure "tradi-
tional" and "progressive" attitudes toward education, and five person-
situation relatiouship items to elicit perceptioes of situstiosal acceptance
and conflict.

.Rypotheass wore tested concerning whether situitiosal classifications
such as type of community and percent of white pupils La.the teacher's
classes would differentiate teachers' responses on the dependent variables
and whether significant correlations existed among these variables. En
order to test mull hypotheses foraulatedlor situational comparisons, eadh
classification was taken se a two-way sealysie with see of teacher sad with
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maims field grouped as elementary, secondary academic, and secondary
ion.wimeademic. DataTuerramalysdel usincfrequeacy distributions, least-
equates amalysii*OVariancei-and product-moment correlation coefficients.
lypothesesimairrejected.at.the'.05'level;%nianlifferences at this level
king tested with. the' Daman Matiple lange'Teito. Interactiom effects
Immi:lavestiptid *heal evidtht.

The largest' =Ober of *graduates found placemeate in ethurban
settle's,' but i substsaitial Somber were distilbuted across a variety
of situitibms including urball4611 innerqiitY climates, blue collar and
lahOrim* occupations, and rabidly mixed 'Classes.

r 81tuatiOisr.claslificitioes* differentiated graduates on four of
six TM factors... Rural teachers reipoaded soft favorably on factors
lavolviag pre-profeasiosal.skills,- baawledge aid use of teachlig materials,
and kaoilledgcaud uaderstamding of lames .and Marius culture. SUburbas
teachers sad those:with- 100 percent white' classes rated items. regarding
socialogical foundatioas the: highest.* (rid immus-city teschers and those-

with lees than 50 percent Alto, claim sited thee: items the lowest.
Ihmeof teacher lad:teaching, field lateracted with casualty type for
UPI Factor'III-(profeablOsal-seeuibce is education), mesa innervity
isaiberelatiag their professional:education courses the' highest sad atm
lenertity teachers.ratlig these.courses fhe lowest: Teaching field
iateractedimith%cOmmualfy.ttpe on.Ihis'sailit factor, elementary teachers
reties thlwaspect-Of-their prepariflowhighest in @Mouth= and urban
sitiatibes.and secondary kon4-acadsmic tescheri the highest in small town,
rurali'aad itier-city situstioes...,

Factors A, ead $ of did not differestiate graduates at
significant levels.forsither-oonninity type or percent of vhite studeats
lathe teather's.clessesrhovever, rural end 162er-city teachers showed
the highserantlowermeanwrespectively on the treditionalism'subsCals,
Ai did-teathers witivallvhite mad less then SO.pircent white classes.

'Perceptionse.of teething satisfaction and,adequacy of preparation
for the jth war: significantly higher for,suburbam bothers aid teachers
lith enmities claim; graduates la innercityeettingirhawing the lowest
aisesi-:The-50 -A1,:percentArhite group,ghoweVer shamed higher IWO' than
thele -42 pereint grOup. Teachers with' less asn'504ercent white
Clathielaileated significantly More.rejection by pais:its.

letardia* interrelationships among depeadeet variables, teachers
with higherlecter4 (traditithallen) scores.tended to rate their prep-.
diatibmqVactore OUT828) higher, carrelitio0 being Above .85.

In-general, eke iationilit.of.the study was u0beldt that
.perceptions sod ottitUdes of beelanintteathersipereliffirentiated across
teething Situation entmore famorthle perceptions ware Manifested in
placemeaveettlagsimoet like the teathets' general badkground and gaper-
lince;,'Implications seen.evidentior teacher education progreme.regarding
iorwspecialised preparation fot.and/orin'situational.contexte, including
earlier.and more extensive contact:With Children in diversified situations.


